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SECTION I.    OVERVI EW OF THE INSTITUTIO N 

 

Mission of College 

Greensboro College, an independent, coeducational college affiliated with the United Methodist 

Church, is an academic and social community that unites the liberal arts and Judeo-Christian 

values in an atmosphere of diversity and mutual respect.   

 

True to the United Methodist Church's historic ideal of nonsectarian education, Greensboro 

College's central purpose is the intellectual development of its students within the dual traditions 

of the liberal arts and the Judeo-Christian faith. Through a disciplined pursuit of truth, its 

students acquire knowledge and develop a critical awareness that allows them to live humanely, 

responsibly and productively in a free society. Such lives are characterized by clarity of thought 

and expression, a sense of history, an understanding of literature and language, a knowledge of 

mathematics and science, an appreciation of the arts, an awareness of political and social 

realities, a familiarity with the biblical tradition and a respect for physical soundness. 

 

Through its student development services and other co-curricular offerings, Greensboro College 

encourages the personal and spiritual development of its students. A range of religious, cultural, 

service, social and athletic programs allows students to participate meaningfully in a rich campus 

and community life and encourages students to develop a system of values consistent with the 

mission of the College. 

 

Through its professional, pre-professional and career-oriented programs, both undergraduate and 

graduate, Greensboro College encourages, as well, the professional development of its students. 

Indeed, the College believes the liberal arts curriculum to be the most appropriate context for 

such programs. A liberal arts education provides basic intellectual and communicative 

capabilities that enable a person to develop and to adapt throughout a productive lifetime. 

 

Goals of the College 

In order to realize its institutional mission, Greensboro College will: 

I. Admit applicants who demonstrate promise of success, without regard for the applicant's 

race, color, religion, age, sex, national origin or disability. 

II.  Provide a balanced course of study, through its requirements for general education, 

involving a range of disciplines basic to liberal education and providing the knowledge 

and analytical skills requisite for a life of intellectual and professional growth. 

III.  Provide among the general education requirements for courses in the Judeo-Christian 

tradition in religion, philosophy, and ethics. 

IV.  Provide a focused course of study, through its requirements for undergraduate academic 

majors, leading to a Bachelor of Arts or Bachelor of Science degree in one or more 

particular areas of study, including professional, pre-professional and career-oriented 

programs. 

V. Provide an alternatively scheduled course of study, through its Professional and Graduate 

Studies Program, appropriate for the self-motivated adult, including non-credit courses, 

as well as courses for which Continuing Education units are awarded. 

VI.  Provide distinctive graduate programs in selected areas which build upon the strengths of 

the undergraduate program and which are responsive to community needs. 
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VII.  Recruit, develop and maintain an exemplary faculty and staff. 

VIII.  Provide facilities and other instructional support services, including library and computer 

resources, adequate for the academic program. 

IX.  Provide an environment that supports both residential and commuting students in their 

academic progress. 

X. Provide student development services and co-curricular activities in support of  students' 

personal and spiritual growth, with opportunities to develop social awareness and a sense 

of responsibility to community. 

XI.  Provide students with opportunities to develop an appreciation for physical fitness that 

will contribute to lifelong wellness. 

XII.  Provide for open and effective management of the College, including the development, 

coordination and allocation of its various resources. 

 

Greensboro College, a four year, independent, coeducational institution affiliated with the United 

Methodist Church, was founded in 1838. The College enrolls approximately 1300 students from 

approximately 19 states and more than 7 foreign countries. The average class size is 16 and the 

student faculty ratio is 14 to one. The College is known for its individual concern for students, 

strong academic advising program, a convenient location within blocks of the city of 

Greensboro, co-curricular portfolio program, nationally recognized intercollegiate athletics and 

leadership development programs.  Greensboro College is nestled on 70 acres of tree-lined 

grounds in an historical district bordering downtown Greensboro.  

 

History of the College 

Greensborough Female College grew out of an 1830's dream of the Reverend Peter Doub, a 

Methodist minister who served the Guilford Circuit. Doub, who built the first Methodist Church 

in Greensboro, built on one side of the church a preparatory school for young women. Though 

there was not yet a college for women in the United States, Doub began planning for one. The 

local newspaper, the Greensborough Patriot, asked rhetorically what degrees a woman's college 

would award: MPL, Mistress of Polite Literature, perhaps, or Mistress of Petticoat Law? 

 

Undaunted, Doub and other Methodists were granted a charter by the state of North Carolina in 

1838. The cornerstone of the Main Building was laid in 1843; by 1846, Main was completed and 

the College opened its doors for students. Tuition and board for each five-month session was 

$70. Required courses included not only Latin and Greek but also trigonometry, chemistry, 

botany, astronomy and philosophy. The first president of the College, the Reverend Solomon 

Lea, also served as Professor of Classical Languages. His wife, Sophia, taught music. 

 

The first graduation class (June 1848) consisted of six young women: Sallie Ballou, Henrietta 

Crump, Laura Crump, Elizabeth Jones, Nannie Morris, and Sarah Smith. 

 

Two wings were added to the Main Building, one in 1856, the other in 1859. This building, 

which served as classrooms and a dormitory, was filled to capacity, even as the War Between the 

States began. Because funds were scarce, the graduates could not send to New York for their 

graduation dresses; rather, O'Henry's grandmother made these dresses out of poplin. Then on 

August 9, 1863, the College burned; the facility was closed for 10 years although classes met 

elsewhere. By 1873, the Greensboro Female College again opened its doors. 
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The turn of the century brought more changes to the College: a woman president (Lucy 

Robertson, 1902-1913); another fire (1904); a new name (Greensboro College for Women); and 

the A.B. degree (1913). In 1919 the institution assumed its present name, Greensboro College; in 

this same year, alumna Nancy Witcher Keen Langhorne entered history as her daughter, Lady 

Astor, became the first woman to serve in the British Parliament. 

 

Yet a third fire resulted when lightning struck the rotunda of the Main Building in 1941. The 

rotunda was destroyed and the business manager, H. G. McEntire, was killed. After the fire, the 

building was restored with a new colonial front, brick terraces and two indoor parlors. Today the 

Main Building houses administrative offices and the Solomon Lea Center, a central location for 

special events. 

 

Men were first admitted in 1954. In 1968, Bennett, Greensboro and Guilford Colleges began 

cross-registration. The men's golf team won its first Dixie Intercollegiate Athletic Conference 

championship in 1974. Since then, many championship and NCAA playoff teams have competed 

successfully for conference and national titles. 

 

The 1980's decade was one of all-around growth, with enrollment doubling from 1986 to 1990 

from 553 to 1116 students. The area in which the College is located--College Hill--became the 

city's first historic district. Ground was broken for the first regulation athletic field, and property 

previously owned by Richardson Real Estate Company at the corner of College Place and West 

Market Street was acquired to serve as the College's Welcome Center. The Adult Education 

Program for independent adults over 23 years of age began in 1985 with 23 students. The 

program now accounts for a third of the total College enrollment. 

 

The College now offers an Executive Bachelor of Business Administration degree, a master 

degree in Arts, and masterôs degrees in Education. 

 

Three times, Greensboro College has three times risen from its ashes, each time stronger than 

before. Dedicated to providing liberal arts education in a Judeo-Christian context, Greensboro 

College enters into its 170th year. 

 

Characteristics of Student Body 

In the fall of 2007 the total enrollment was 1233 of which 747 were traditional students and 722 

were full-time; 362 were adult education students and 223 were full-time; 52 were graduate 

students and all were part-time.  The remaining 72 enrolled included students from the 

Greensboro College Middle College (P-12) partnership with Guilford County Schools. Twenty-

four percent of the student body was non-white; 58% were male and 42% were female.  Forty-

two percent were out-of-state students.  The religious affiliation of the entering class included: 

21% Baptist, 18% Catholic, 14% Methodist. 

 

Characteristics of Faculty 

There are 75 full-time faculty members who hold degrees from 97 institutions. All of the 

College's tenured and tenure-track faculty members have earned the highest degree in their field. 

No graduate assistants teach classes at Greensboro College. 
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OVERVIEW OF THE TEAC HER EDUCATION PROGRA M 

 

Mission of Teacher Education Program 

The Teacher Education Program is the accreditation unit. The Program is committed to 

cultivating teachers who are reflective practitioners and is designed to help prospective teachers 

become more literate, articulate, intellectually independent, and professionally competent. Active 

learning, critical reflection, and disciplined inquiry are central to this program as candidates gain 

understanding about the thoughts and accomplishments of humanity. Theory and practice are 

combined to facilitate the development of professional educators who are prepared to meet 

challenges, celebrate diversity, and respond compassionately to their students.   

 

The program objectives are intended to guide the cultivation of ñReflective Practitionersò who 

use liberating/best practices, who engage in lifelong learning and who value difference.  The 

objectives of the Greensboro College Teacher Education Program are to develop candidates who: 

1. are reflective practitioners, who can evaluate the effects of their choices and actions and 

who actively seek opportunities to grow professionally. 

2. understand the social, historical and philosophical foundations of education; who 

recognize the moral and social dimensions of classroom practice; who know school law, 

educational policy and professional ethics. 

3. understand the technology, central concepts, tools of inquiry, and structure of their 

discipline. 

4. understand learning and development and who can provide learning opportunities that 

support intellectual, moral, social, and personal development. 

5. understand how learners differ in approaches to learning, in degrees of handicapping 

conditions, in experience, in culture, in ethnicity, and in social background. 

6. can assess, plan, implement, and evaluate instruction based on subject matter, students, 

community, and curriculum goals. 

 

Program Structure 

Dr. John Hemphill, the Director of Teacher Education, is the head of the Unit/Teacher Education 

Program. He is assisted by Ms. Pamela Bennett, Executive Assistant to the Director of Teacher 

Education and Mr. David Feagins, Coordinator of Alternative Licensure and Clinical 

Experiences. The policies and procedures of the Program are developed and overseen by The 

Teacher Education Committee (TEC), four subcommittees and two task forces.  The Teacher 

Education Committee is composed of coordinators of the fourteen licensure programs, student 

candidates, professional studies faculty, admissions administrators, and public school partners. 

The Coordinators of Elementary and Special Education work with the Director to administer the 

graduate programs leading to advanced licensure. The Graduate Council also provides oversight 

for the masters program in education. There are four standing subcommittees and two task forces 

of the Teacher Education Committee, all of which report to the TEC.  Their functions include the 

following: 

 The Educational Standards/Dispositions Subcommittee counsels candidates regarding 

career options, admission requirements, progress, and standards. It is a forum for 

recommending policies and guidelines to the Teacher Education Committee.  
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 The Professional Studies Subcommittee functions to review curriculum proposals, course 

changes, and licensure programs. It provides professional studies faculty with 

opportunities to discuss academic, curricular and instructional concerns.   

 The Course Equivalency Subcommittee ensures consistency and comparability among 

programs. Issues related to documentation of work experience, fieldwork, and individual 

student courses of study are directed to this subcommittee.  

 The Finance/Assessment Subcommittee develops and maintains the assessment system of 

the unit and oversees acquisition of materials for the Curriculum and Materials Center 

(CMC). This subcommittee organizes CMC requests, distributes the CMC budget, and 

documents all CMC expenses.  

 The Diversity Task Force helps faculty members ensure that all candidates gain the 

knowledge, skills, and dispositions related to teaching students with diverse needs and 

abilities.  This subcommittee also meets with the Alumni Diversity Board to 

systematically gather input from diverse program completers who work in public schools. 

 The Professional Partnership Task Force works with faculty members and partners in the 

public schools to maintain effective relationships between the program and the public 

schools. This subcommittee works with Teacher Education Advisory Board, the 

Coordinator of Clinical Experiences, and various faculty members to ensure that all 

candidates experience a range of appropriate field placements and internships in the 

public schools. 

 

The Teacher Education Program collaborates with public school partners and other institutions of 

higher education (IHE)s in a variety of ways. The College is a member of the Piedmont Triad 

Education Consortium, which provides on-going staff development for teachers and teacher 

educators.  The College also belongs to the Piedmont Alliance, a formal partnership between 

institutions of higher education (IHE) and the local education agencies (LEA) in the Piedmont 

area of North Carolina.  

 

The Teacher Education Advisory Board provides a systematic source of counsel from the Unitôs 

public school partners.  The Board is composed of approximately thirty public school teachers, 

principals, and central office administrators. Board members provide input on clinical 

experiences, curriculum, graduate program development, program standards, assessment, and 

partnerships.  They review policies and programs at their two annual meetings.  The Advisory 

Board was established in the fall of 2000. A second board, the Alumni Diversity Advisory 

Board, is composed of approximately ten Greensboro College program completers who represent 

racial, ethnic, religious, exceptionalities, age and regional diversity.  This board was established 

in the spring of 2002 and, upon examining curriculum and campus climate, has developed a set 

of priorities to further address the programôs valuing of difference. These two boards provide the 

unit/program with the on-going guidance to cultivate teachers who are reflective practitioners. 

 

Standard Professional 1(SP1) Licensure is offered in 14 areas, including birth through 

kindergarten, preschool add-on (available to licensed elementary or special education teachers), 

elementary (K-6), special education (K-12 general curriculum and K-12 adapted curriculum), 

middle grades (6-9), biology (9-12), English (9-12), mathematics (9-12), social studies (9-12), art 

(K-12), music (K-12), physical education (K-12), Spanish (K-12), and theatre (K-12).  All 

undergraduate program completers may earn either the Bachelor of Arts or the Bachelor of 
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Science in these areas, except music education candidates who earn a Bachelor of Music 

Education. Overview Table 1 lists the programs, level offered, current status, and candidates 

enrolled and admitted. 

 

In February 2004, the North Carolina State Board of Education granted Greensboro College 

temporary authorization to offer advanced licensure in two areas: elementary and special 

education (with concentrations in learning disabilities or behavioral and emotional disabilities). 

Graduate program completers earn the Master of Education. 

 

Off -Campus Site 
Since the last accreditation review, the Teacher Education Program has developed and 

implemented a 2+2 elementary education program with Rockingham Community College 

(RCC). This program allows candidates to take, at RCC, all the professional and specialty studies 

courses of the elementary education program.  This off-campus program is effectively a 

duplicate of the on-campus program.  All requirements, policies, and procedures are the same in 

both programs.  Mrs. Myra Moore serves as the Coordinator of the RCC/GC Program.  Her 

office is located on the RCC campus.  Greensboro College began offering courses at RCC in 

Spring 2006 and student teachers from this first group completed programs during Fall 2007.  

During Spring 2006, 15 candidates completed coursework of which 6 were degree-seeking and 9 

were licensure-only.  In Fall 2007, 38 candidates completed coursework of which 29 were 

degree-seeking and 9 were licensure only. 

 

Alternative Programs 

Licensure-only options are available in any of the 14 licensure areas.  The Unit has two unique 

licensure-only programs:  The Piedmont Alternative Licensure Program (PAL) provides an 

organized ñfast trackò program of study for lateral entry teachers in middle grades, secondary, or 

K-12 areas.  The Licensure Plus Program serves licensure-only candidates seeking SP 1 license 

in elementary or special education general curriculum. The Licensure Plus Program combines 

undergraduate and graduate courses. 

 

Piedmont Alternative Licensure Program 

Through PAL, Greensboro College provides beginning lateral entry teachers with an opportunity 

to complete the professional education sequence necessary for licensure in North Carolina.  

Lateral entry teachers have been hired by LEAs but are not licensed teachers.  The PAL Program 

offers the professional education courses needed for teacher licensure and provides a support 

network for lateral entry candidates.  The PAL Program addresses a critical teacher shortage in 

North Carolina, values partnership, maintains the integrity of the profession and provides 

networking, mentoring, and support for PAL candidates. PAL candidates can obtain licensure in 

middle grades (6-9), secondary (9-12) in biology, English, mathematics, and social studies, and 

(K-12) art, music, physical education, Spanish, and theatre. Since 1999, 215 PAL program 

completers have been recommended for the SP1 license. 

 

PAL is a fast-track program designed to provide candidates with the professional studies 

foundation needed to be effective classroom teachers.  Candidates begin the program with a self-

paced study in foundations, philosophy, and current trends and issues in public education.  This 

is followed with a five-week intensive set of experiences focusing on essential teaching skills, 
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nature of the learner, planning and instruction, classroom management and discipline, teaching 

special needs students in the regular classroom, and literacy in the content area.  During the 

following fall and spring candidates complete the PAL program by taking courses in content 

specific pedagogy and the clinical practicum.   

 

PAL candidates are admitted to the College through the Professional and Graduate Studies 

Office, formally admitted to the Teacher Education Program by the Teacher Education 

Committee, and recommended for licensure upon completion of the PAL program of study, 

passing Praxis II specialty area exams and finishing any additional content courses required for 

program completion. The Coordinator of Alternative Licensure and Clinical Experiences  

oversees the PAL Program and serves as the academic advisor for the candidates. 

 

Licensure Plus Program 

The Licensure Plus Program is designed for candidates who have earned a bachelorôs degree, 

who do not have a teaching license, and who seek the SP1 license in either elementary or special 

education.  There are two separate components to this program.  The first component combines 

undergraduate and graduate classes that lead to the SP1 license. The culminating experience for 

the component is either student teaching or the clinical practicum (for Licensure Plus candidates 

who have been hired as lateral entry teachers).  In the first component, candidates are evaluated 

with the same assessment instruments used for degree seeking candidates. The second 

component includes only graduate classes and leads to the Advanced License. Since 2004, 32 

Licensure Plus program completers have been recommended for the SP1 license.   

 

Licensure Only Program 

The licensure-only program is designed for candidates who have earned a bachelorôs degree, 

who do not have a teaching license, and who seek the SP1 license in any of the fourteen 

licensure areas.  Candidates with an active teaching license may add an additional licensure area 

through the licensure-only program.  Since 1999, 117 licensure-only program completers have 

been recommended for the SP1 license. 

 

Graduate Programs 

In 2003, the College received temporary authorization from the Southern Association of 

Colleges and Schools (SACS) to offer masters programs.  In 2004 the North Carolina State 

Board of Education granted temporary authorization to offer masters programs in elementary and 

special education.  These programs are designed for teachers who hold the SP1 license and are 

seeking advanced licensure. The program of studies for the masterôs degree includes a balance of 

courses distributed between 18 semester hours of professional studies and 18 hours of specialty 

studies.  The professional studies courses are a general core of shared courses taken by all 

candidates, while the specialty studies courses are major area courses taken by candidates in a 

particular licensure area. The Masters of Special Education includes two sets of specialty area 

courses, one set of courses leads to Advanced Licensure in Learning Disabilities, the other set 

leads to Advanced Licensure in Behavioral and Emotional Disabilities.  Since 2005, 32 

candidates have completed the masterôs program and have been recommended for the advanced 

license.
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Overview Table 1:  Greensboro College Teacher Education Programs 

Program Name Award Level 
Program 

Level 

No. Candidates 

Enrolled-F07 

No. Candidates 

Formally Admitted  

Agency/Association 

Reviewing Programs 

Status of National and State 

Program Reviews 
Program Review Submitted Current Status 

 

Birth through Kindergarten baccalaureate ITP 21 3 

NCDPI/SBE & 

NCATE 

 

yes 

Continuing 

Accreditation 

Birth through Kindergarten 

Licensure-only Program* baccalaureate ITP 4 1 

NCDPI/SBE & 

NCATE 

 

yes 

Continuing 

Accreditation 

Preschool Add-on Program 

Licensure-only Program* baccalaureate ITP -- -- 

NCDPI/SBE & 

NCATE 

 

yes 

Continuing 

Accreditation 

 

Elementary Education (K-6) baccalaureate ITP 81 44 

NCDPI/SBE & 

NCATE 

 

yes 

Continuing 

Accreditation 

Elementary Education (K-6) 

Licensure-only Program* baccalaureate ITP 46 44 

NCDPI/SBE & 

NCATE 

 

yes 

Continuing 

Accreditation 

Elementary Education (K-6) 

Advanced Licensure master ADV 14 10 

NCDPI/SBE & 

NCATE 

 

yes 

Temporary 

Authorization 

Middle Grades Education (6-9) 

LANGUAGE ARTS baccalaureate ITP 

6* 

1 

NCDPI/SBE & 

NCATE 

 

yes 

Continuing 

Accreditation 

Middle Grades Education (6-9) 

MATHEMATICS baccalaureate ITP 1 

NCDPI/SBE & 

NCATE 

 

yes 

Continuing 

Accreditation 

Middle Grades Education (6-9) 

SCIENCE baccalaureate ITP -- 

NCDPI/SBE & 

NCATE 

 

yes 

Continuing 

Accreditation 

Middle Grades Education (6-9) 

SOCIAL STUDIES baccalaureate ITP -- 

NCDPI/SBE & 

NCATE 

 

yes 

Continuing 

Accreditation 

Middle Grades Education (6-9) 

Licensure-only Program* 

LANGUAGE ARTS baccalaureate ITP 1 3 

NCDPI/SBE & 

NCATE 

 

yes 

Continuing 

Accreditation 

Middle Grades Education (6-9) 

Licensure-only Program* 

MATHEMATICS baccalaureate ITP 4 5 

NCDPI/SBE & 

NCATE 

 

yes 

Continuing 

Accreditation 

Middle Grades Education (6-9) 

Licensure-only Program* 

SCIENCE baccalaureate ITP 4 6 

NCDPI/SBE & 

NCATE 

 

yes 

Continuing 

Accreditation 

Middle Grades Education (6-9) 

Licensure-only Program* 

SOCIAL STUDIES baccalaureate ITP 5 5 

NCDPI/SBE & 

NCATE 

 

yes 

Continuing 

Accreditation 

 

Art (K-12) baccalaureate ITP 2 1 

NCDPI/SBE & 

NCATE 

 

yes 

Continuing 

Accreditation 

Art (K-12) 

Licensure-only Program* baccalaureate ITP 6 6 

NCDPI/SBE & 

NCATE 

 

yes 

Continuing 

Accreditation 

 

Music (K-12) baccalaureate ITP 21 10 

NCDPI/SBE & 

NCATE 

 

yes 

Continuing 

Accreditation 

Music (K-12) 

Licensure-only Program* baccalaureate ITP -- -- 

NCDPI/SBE & 

NCATE 

 

yes 

Continuing 

Accreditation 

 

Physical Education (K-12) baccalaureate ITP 35 5 

NCDPI/SBE & 

NCATE 

 

yes 

Continuing 

Accreditation 

Physical Education (K-12) 

Licensure-only Program* baccalaureate ITP 4 4 

NCDPI/SBE & 

NCATE 

 

yes 

Continuing 

Accreditation 
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Overview Table 1:  Greensboro College Teacher Education Programs 

Program Name Award Level 
Program 

Level 

No. Candidates 

Enrolled-F07 

No. Candidates 

Formally Admitted  

Agency/Association 

Reviewing Programs 

Status of National and State 

Program Reviews 
Program Review Submitted Current Status 

 

Spanish (K-12) baccalaureate ITP 2 1 

NCDPI/SBE & 

NCATE 

 

yes 

Continuing 

Accreditation 

Spanish (K-12) 

Licensure-only Program* baccalaureate ITP 2 5 

NCDPI/SBE & 

NCATE 

 

yes 

Continuing 

Accreditation 

 

Special Education: General Curriculum (K-12) baccalaureate ITP 3 + ** 4 

NCDPI/SBE & 

NCATE 

 

yes 

Temporary 

Authorization 

Special Education: General Curriculum (K-12) 

Licensure-only Program* baccalaureate ITP 9 5 

NCDPI/SBE & 

NCATE 

 

yes 

Temporary 

Authorization 

 

Special Education: Adapted Curriculum (K-12) baccalaureate ITP 4 + ** 3 

NCDPI/SBE & 

NCATE 

 

yes 

Temporary 

Authorization 

Special Education: Adapted Curriculum (K-12) 

Licensure-only Program* baccalaureate ITP 6 4 

NCDPI/SBE & 

NCATE 

 

yes 

Temporary 

Authorization 

Special Education: Behaviorally/Emotionally 

Disabled  (K-12) master ADV 
9À 

2 

NCDPI/SBE & 

NCATE Yes 

Temporary 

Authorization 

 

Special Education: Learning Disabled (K-12) master ADV 6 

NCDPI/SBE & 

NCATE Yes 

Temporary 

Authorization 

 

Theatre (K-12) baccalaureate ITP 4 2 

NCDPI/SBE & 

NCATE 

 

yes 

Continuing 

Accreditation 

Theatre (K-12) 

Licensure-only Program* baccalaureate ITP -- -- 

NCDPI/SBE & 

NCATE 

 

yes 

Continuing 

Accreditation 

 

Biology (9-12) baccalaureate ITP 2 1 

NCDPI/SBE & 

NCATE 

 

yes 

Continuing 

Accreditation 

Biology (9-12) 

Licensure-only Program* baccalaureate ITP -- -- 

NCDPI/SBE & 

NCATE 

 

yes 

Continuing 

Accreditation 

 

English (9-12) baccalaureate ITP 5 1 

NCDPI/SBE & 

NCATE 

 

yes 

Continuing 

Accreditation 

English (9-12) 

Licensure-only Program* baccalaureate ITP 3 5 

NCDPI/SBE & 

NCATE 

 

yes 

Continuing 

Accreditation 

 

Mathematics (9-12) baccalaureate ITP 4 2 

NCDPI/SBE & 

NCATE 

 

yes 

Continuing 

Accreditation 

Mathematics (9-12) 

Licensure-only Program* baccalaureate ITP 1 3 

NCDPI/SBE & 

NCATE 

 

yes 

Continuing 

Accreditation 

 

Social Studies/History (9-12) baccalaureate ITP 6 1 

NCDPI/SBE & 

NCATE 

 

yes 

Continuing 

Accreditation 

Social Studies/History (9-12) 

Licensure-only Program* baccalaureate ITP 3 1 

NCDPI/SBE & 

NCATE 

 

yes 

Continuing 

Accreditation 

 323 195  

*6 degree-seeking Middle Grades candidates have not declared an area (Language Arts, Mathematics, Science, Social Studies). 

**6 additional degree-seeking special education majors have not declared an area (General or Adapted) 

À9 masters degree candidates have not declared an area (Behaviorally/Emotionally Disabled, Learning Disabled). 
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Enrollment trends over the last five years indicate undergraduate enrollment has remained 

steady, fluctuations in licensure-only enrollment and an overall increase in graduate program 

enrollment (see Overview Table 2). 

 

Overview Table 2: Teacher Education Program Enrollments 2003-07 

 

Teacher Education Program Enrollments

0
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U 225 233 226 221 209

LO 193 178 195 219 170

G 8 14 30 23

2002-03 2003-04 2004-05 2005-06 2006-07

 
 

Overview Table 3 below provides data on the faculty of the teacher education program for 2007-

08.  The Coordinator of Alternative Licensure and Clinical Experiences is a staff member with 

faculty rank and the Director of Teacher Education has an appointment in the teacher education 

program.  Teacher education is supported by two clerical staff.  The Executive Assistant to the 

Director of Teacher Education is full-time to the unit and the Proctor Hall East Secretary is part-

time.  The Coordinator of the RCC/GC Program is a part-time staff position.  Qualified adjunct 

faculty are employed on a semester basis as needed to meet demand of classes or student 

teaching supervision. 

 

Overview Table 3: Academic Rank of Professional Education Faculty 2003-07 

 

 

Academic Rank 

 

# of Faculty with 

Tenure 

Non-tenured Faculty 

# on Tenure 

Track 

# Not on Tenure 

Track  

Professors 2 0 5 

Associate Professors 0 2 3 

Assistant Professors 0 0 6 

Instructors 0 0 1 

Lecturers 0 2 0 

Graduate Teaching Assistants 0 0 0 

Other  0 0 0 

Total 2 2 15 
For an explanation of faculty tracks, see Faculty Handbook, Section II, page 32 




